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PART I: Publicly Available Program Performance and Candidate Achievement Data

1. Overview and Context
This overview describes the mission and context of the educator preparation provider and the programs included in its AAQEP review.
	[bookmark: _heading=h.gjdgxs]Located in Morristown, New Jersey, Saint Elizabeth University (SEU) is a community of learning in the Catholic liberal arts tradition for students of diverse ages, backgrounds, and cultures.  Founded in 1899 by the Sisters of Charity of Saint Elizabeth, the University is driven by its core values of integrity, social responsibility, leadership and excellence in teaching and learning. Through its Mission, Vision and Values, the University affirms its solidarity with the poor, and its commitment to the development of leadership in the spirit of service and social responsibility.  Rooted in Catholic Social Teaching and the vision of Saint Elizabeth Ann Seton, Saint Vincent de Paul, Saint Louise de Marillac and Mother Mary Xavier Mehegan, SEU supports students as they search for intellectual and personal growth in an engaged and supportive learning environment. (https://www.steu.edu/meet-seu)

SEU serves over 1,000 students at the graduate and undergraduate levels, across more than 20 undergraduate majors, 35 minors, 12 master’s degrees, two doctoral programs, and both post-baccalaureate and graduate certificate programs. A little over half of SEU students are traditional undergraduates. The remainder are adult undergraduates and graduate students, with many seeking to advance or change their careers through higher education. Designated as both a Minority Serving Institution (MSI) and Hispanic Serving Institution (HSI). SEU traditional undergraduate students represent a wide range of ethnic and cultural backgrounds with 37% identifying as Black or African American, 28% identifying as Hispanic or Latino, and 23% identifying as White in Fall 2021.  The percentages for the total student enrollment continue to show diversity with 23% of students identifying as Black or African American, 21% identifying as Hispanic or Latino, and 32% identify as white in Fall 2021. The University is committed to expanding educational opportunities to underserved students, as demonstrated by its high proportion of Pell Eligible (63% of first-time freshmen) and first-generation college students (25% of first-time freshmen). (SEU Fact Book Fall 2021)
The Mission of Saint Elizabeth University, sponsored by the Sisters of Charity of Saint Elizabeth, is to be a community of learning in the Catholic liberal arts tradition for students of diverse ages, backgrounds, and cultures.  Through the vision and values of Elizabeth Ann Seton, Vincent de Paul and Louise de Marillac and rooted in Gospel values and in Catholic Social Teaching, Saint Elizabeth University affirms its solidarity with the poor and its commitment in service to the community.
In its vision for the future, Saint Elizabeth University aspires to be nationally recognized for educating individuals who seek an education focused on engaged learning for leadership in service to others. This vision is driven by SEU’s core values of integrity, social responsibility, leadership, and excellence in teaching and learning.




Public Posting URL
Part I of this report is posted at the following web address (accredited members filing this report must post at least Part I): 
	https://www.steu.edu/academics/prof-studies/education/index.html



1) Enrollment and Completion Data
Table 1 shows current enrollment and recent completion data, disaggregated by program and license/certificate, for each program included in the AAQEP review.
Table 1. Program Specification: Enrollment and Completers for Academic Year 2024-2025
	[bookmark: _Hlk204611524]Degree or Program offered by the institution/organization
	Certificate, License, Endorsement, or Other Credential granted by the state
	Number of Candidates Enrolled
in most recently completed academic year (12 months ending 06/25)
	Number of Completers
in most recently completed academic year (12 months ending 06/25)

	Programs that lead to initial teaching credentials

	Bachelor of Arts in Education:
Early Childhood Concentration
	Certificate of Eligibility with Advanced Standing: Preschool Through
Grade 3
	1
	1

	Bachelor of Arts in Education:
Elementary Education Concentration
	Certificate of Eligibility with Advanced Standing: Elementary School
Teacher in Grades K-6
	19
	3

	Bachelor of Arts in Education:
Secondary Education Concentration Biology/General Science
	Certificate of Eligibility with Advanced Standing: Biology/General Sciences
	1
	1

	Bachelor of Arts in Education:
Secondary Education Concentration Secondary Education English
	Certificate of Eligibility with Advanced Standing: English
	2
	2

	Bachelor of Arts in Education:
Secondary Education Concentration Secondary Education History
	Certificate of Eligibility with Advanced Standing: Social Studies
	2
	1

	Bachelor of Arts in Education:
Secondary Education Concentration Secondary Education Mathematics
	Certificate of Eligibility with Advanced Standing: Mathematics
	1
	1

	Teacher of Students with Disabilities
Endorsement Add-On (undergraduate level)
	Certificate of Eligibility with Advanced
Standing: Students with Disabilities
	9
	6

	Total for programs that lead to initial credentials
	36
	15

	Programs that lead to additional or advanced credentials for already-licensed educators 

	Graduate Teacher of Students with Disabilities Certification program
	Standard Teacher of Students with Disabilities Certificate
	0
	0

	Graduate English as a Second Language Certificate Program
	
	0
	0

	[bookmark: _Hlk204611478]Supervisor Certification Program
	Standard Supervisor Certificate
	4
	3

	MA Educational Leadership 
	Standard Supervisor Certificate
Standard Principal Certificate
	6
	4

	English as a Second Language Certification
	Standard English as a Second Language Certificate
	0
	0

	Total for programs that lead to additional/advanced credentials
	10
	7

	Programs that lead to P-12 leader credentials

	Supervisor Certification Program
	Standard Supervisor Certificate
	4
	3

	MA Educational Leadership 
	Standard Supervisor Certificate
Standard Principal Certificate

	6
	4

	Total for programs that lead to P-12 leader credentials
	10
	7

	Programs that lead to credentials for specialized professionals or to no specific credential

	N/A
	N/A
	N/A
	N/A

	Total for programs that lead to specialized professional or no specific credentials
	N/A
	N/A

	TOTAL enrollment and productivity for all programs
	46
	22

	Unduplicated total of all program candidates and completers
	32
	15


Added or Discontinued Programs
Any programs within the AAQEP review that have been added or discontinued within the past year are listed below. (This list is required only from providers with accredited programs.)
	Graduate Teacher of Students Disabilities Certification Program was placed on pause in 2023.  However, a partnership was established with the Ramapo Indian Hills School District to offer the TOSD program within the district for district faculty.  That program ran from 2023 through 2024.  The assessment data from this cohort will be included in the 2025 Annual Report.

	The EPP is collaborating with a community college alternate route initial teaching program to enroll completers into the Graduate Teacher of Students with Disabilities Certification Program and the English as a Second Language Certification Program. This conversation began in AY 2024-2025 but has not been finalized.  The goal was to have this finalized to begin in Fall 2025.

	The English As a Second Language Certification Program has never been enrolled since it received approval from the NJ DOE.  The EPP is currently in the process of establishing a partnership with a public school district to offer the ESL Certification Program within the district for district faculty.  This conversation began in AY 2024-2025 but has not been finalized.  The goal was to have this finalized to begin in Fall 2025.



2) Program Performance Indicators
The program performance information in Table 2 applies to the academic year indicated in Table 1.
Table 2. Program Performance Indicators
	A. Total enrollment in the educator preparation programs shown in Table 1. This figure is an unduplicated count, i.e., individuals earning more than one credential may be counted in more than one line above but only once here.

	32

	B. Total number of unique completers (across all programs) included in Table 1. This figure is an unduplicated count, i.e., individuals who earned more than one credential may be counted in more than one line above but only once here.

	15

	C. Number of recommendations for certificate, license, or endorsement included in Table 1.

	46

	[bookmark: _Hlk204611743]D. Cohort completion rates for candidates who completed the various programs within their respective program’s expected timeframe and in 1.5 times the expected timeframe.

	Initial Certification: The 4-year completion rate for the 2024-2025 undergraduate cohort is 100% (Spring completers N=8).    

Supervisor: The two-year completion rate for the 2024-2025 supervisor certification is 100%    

MA Ed Leadership (Principal): The two-year completion rate for the 2024-2025 academic year for the MA in Educational Leadership is 100%

	E. Summary of state license examination results, including teacher performance assessments, and specification of any examinations on which the pass rate (cumulative at time of reporting) was below 80%.

	Initial Certification: The EPP is unable to access the pass rates due to the low N.  However, through a review of individual candidate data, the 2024-2025 cohort achieved an 87.5% pass rate.  Seven (7) completers in the cohort (N=8) were eligible for New Jersey teaching certification in their appropriate programs at the time of completion.

MA Ed Leadership (Principal): It is not a requirement for completers of the MA in Ed Leadership to take and pass the School Leader Licensure Exam.  The completers take the exam after they have earned the degree as the MA is a requirement of the NJ DOE for the Principal Certification.  In Academic year 2024-2025 there were less than five (5) program completers from Saint Elizabeth University’s program who took the exam.  A review of the individual results indicated one (1) program completer took the School Leader Licensure Assessment (SLLA) and passed on the 1st attempt.  

	[bookmark: _Hlk204611811]F. Narrative explanation of evidence available from program completers, with a characterization of findings. 

	Initial Certification: The EPP began a collaboration with a colleague from a small Catholic university in New Jersey in Spring 2024.  Meeting bi-weekly, the two collaborators researched, reviewed, and distributed sample surveys to be reviewed by faculty.  This collaborative effort yielded a completers’ perspective survey that was piloted in May 2025.  The survey was administered anonymously through Google forms to completers of 2025.  The satisfaction perspective survey was administered to 2024 and 2023 alumni who have completed one or two years in the classroom.  The results of these surveys are listed below for this 2025 annual report.

Findings
Initial Certification:
2. 2025 Completers: The 2025 Completer Satisfaction Survey was sent to eight (8) completers.  There were two (2) respondents.  The survey of 16 questions used a Lickert scale of 1 through 5 (5 being the highest) to rate their preparedness from participating in the educator preparation programs.  Combined ratings for each of the questions were 4.5 to 5 (very well-prepared).  While this is a positive response, the number of participants is too small to analyze effectively to make any changes to improve the programs. 
3. 2024 Completers: The Alumni Satisfaction survey was sent to five (5) alumni.  There were no respondents to the survey.  The EPP is considering using a focus group with the 2024 completers in June 2026 to gain their perspectives.  This will be when the alumni have completed their provisional teaching program within their districts and will receive standard certification.  If the EPP pursues a focus group approach, a qualified professional not connected to Saint Elizabeth will be secured to conduct the survey.
4. 2023 Completers: The 2025 Alumni Satisfaction Survey was sent to seven (7) alumni.  There were two (2) respondents. The survey of 16 questions used a Lickert scale of 1 through 5 (5 being the highest) to rate their preparedness for teaching from participating in the educator preparation programs.  All responses were positive with 12 of the 16 questions reaching combined ratings of 4.5 or 5.  There were four prompts that received a combined rating of 3.5 with one respondent rating 2 for each and one respondent rating 5 for the same prompts. The three questions/prompts were “You were prepared by your teacher preparation program to:”
a. Analyze multiple sources of growth data (e.g., pre/post assessments, surveys, inventories, remediation and enrichment activities) to provide differentiated learning experiences to accommodate developmental and individual needs of diverse learners and positively impact K-12 student learning. (InTASC 6, NJPTS 6, AAQEP 1e,1f,2e) 
b. Plan lessons based on rigorous standards and best practices in the use of innovative and interesting                     methodologies, a variety of relevant teaching materials and current technology. (InTASC 8, NJPTS 8, AAQEP 1.a through g, 2d)
c. Use a variety of appropriate teaching strategies (e.g., cooperative learning, discovery learning, demonstration, discussion, inquiry, interactive learning, simulation, etc.) to enhance student learning outcomes. (InTASC 8, NJPTS 8, AAQEP 1.a through g, 2d)
d. Demonstrate a spirit of inquiry and appreciation for research that promotes continuous improvement in my abilities to increase student learning outcomes. (InTASC 9, NJPTS 9, AAQEP 2f)
The number of participants is too small to analyze effectively to make any changes to improve the programs. Regardless, the four prompts indicated above will be discussed with the adjunct faculty and clinical supervisors to determine the best methods for infusing additional content on data analysis, methodologies, instructional strategies, and research into program courses.

Supervisor: The two-year completion rate for the supervisor candidates is 100% (Spring completers N=3)

MA Ed Leadership (Principal): The two-year completion rate for the MA in Educational Leadership is 100% (N=4)



	[bookmark: _Hlk204611865]G. Explanation of evidence available from employers of program completers, with a characterization of findings. 

	Findings:
Initial Certification: 
The EPP began a collaboration with a colleague from a small Catholic university in New Jersey in Spring 2024.  Meeting bi-weekly, the two collaborators researched, reviewed, and distributed sample employer surveys for review by faculty employers.  This collaborative effort yielded a School Colleagues Survey that was piloted in May 2025.  It was administered anonymously through Google forms to employers of 2024 and 2023 alumni.  

The EPP has found that it can locate completers’ current districts of employment by searching each individual’s educator page on NJEdCert.  Each individual educator page indicates the NJ District Code of the educator’s employment.  Then these codes can be located in the list of 
NJ District codes in order to locate the correct district of employment. While this can be laborious, the annual number of completers is small, making this a manageable task. Because the number of completers is small, it makes the analysis of the limited data difficult.  

There were ten (10) completers in 2023 and six (6) completers in 2024.  The Employer Satisfaction Survey was sent to 12 employers.  Only 12 of the completers were employed in public school districts.  The other four (4) completers either were employed by a private or alternative school or entered graduate school.  Only completers employed in public school districts are captured in the NJEdCert data.

One employer responded.  While the results of the survey were very positive, the results do not provide significant data to lead to improvements.  The respondent selected the top score (5 out of 5) for each of the 14 questions.  The respondent posted one comment: “Ms. Smith (pseudonym) is the only known graduate of Saint Elizabeth.  She is always prepared, timely, and professional.  She communicates extremely well with parents, staff, and students.” 

The EPP will research other measures for gaining employer perspectives during the 2025-2026 academic year.

Educational Leadership: There have been no responses from employers of program completers regarding the supervisor or principal roles.  Informal feedback is received from superintendents, who made positive comments about our completers.  To improve the employer response rate of our program graduates, we will monitor the education directory and contact superintendents through personal emails to gather their perceptions of our completers.

Supervisor: No responses for 2024-2025

MA Ed Leadership (Principal): 2025 Completers: The Exit Survey was sent to four (4) completers.  Three of the four completers responded with the following commentary:  
(1) The professors and advisor were excellent.  I think more about budgeting.  It was integrated into the school law. I loved the program.
(2) For Managing School & Community 1 & 2, include some more about the Board of Education and their meetings.
(3) The ability to do it online made it flexible, and I think the program was well-versed as well as the professors.  Overall, it was a great program and a wonderful experience.

	H. Explanation of how the program investigates employment rates for program completers, with a characterization of findings. This section may also indicate rates of completers’ ongoing education, e.g., graduate study.

	Initial Certification:
The New Jersey Educator Preparation Provider Performance Review provides employment rates for program completers.  Unfortunately, due to the number of completers falling below 10, the NJ DOE does not provide that information. It is difficult for Saint Elizabeth to capture that information since employment information and evaluations are private and therefore inaccessible.  

The EPP searched through the NJEdCert data to ascertain the completers who were employed in public school districts in New Jersey.  There were ten (10) completers in 2023 and six (6) completers in 2024.  Twelve (12) of the completers were employed in public school districts.  The other four (4) completers either were employed by a private or alternative school or entered graduate school.  Through NJEdCert and the chair’s personal contact with the alumni, unofficial data was collected.  Please see the following table.

	Year
	Number Completers
	Number Employed in Public School Districts
	Notes
 
	Percent of Completers Employed as Teachers
	Percent of Completers in Grad School

	2023
	10
	7
	1 – Alternative School
1 - Private School
1 – Graduate School
	
90%
	
10%

	2024
	6
	4
	1 – Alternative School
1 – Graduate School
	83.3%
	16.6%











	I.  Explanation of how the staffing capacity for program delivery and administration and quality assurance system monitoring have changed during the reporting year, if at all, and how capacity matches the current size of the program.

	Initial Certification: Currently, the enrollment in the undergraduate initial certification programs is less than 50. The graduate certification programs are paused.  The Chair is trying to recruit to reinstate those programs. In 2024-2025, there were eight (8) completers in the undergraduate initial certification program.  The Educational Leadership programs also have declining enrollment.

The Education Department is served by a Chair.  There is a part-time director of the MA in Educational Leadership and the Ed.D in Educational Leadership programs.  The Chair is also a full-time professor for the Department, the Clinical Placement Officer, Certification Officer, Coordinator of Accreditation and Assessment.  This past year the Chair also served as a Clinical Supervisor for a Clinical Intern because SEU’s Clinical Supervisors could not travel the distance to the intern’s placement.  The demands of the department are part of the Chair’s responsibilities.  The Chair teaches 300-and 400-level classes and advises all undergraduate education program students.  The chair maintains personal contact with each education major through their junior and senior years.  SEU’s MA in Applied Behavior Analysis and MA in Education with Special Education were being taught out during the 2024-2025 AY. The Chair served as advisor for the graduate students in those programs and also prepared the teach-out programs for both degrees.  The chair attends all state EPP meetings and monitors the Quality Assurance System.

The chair is committed to providing high quality teacher and educational leadership programs. It is reasonable with the size of the programs to keep staffing to a minimum.  During the 2025-2026 academic year, the Chair has set as a goal to develop discussions with the Dean and Provost to determine the best approach to build the programs in the Education Department. 



3) Candidate Academic Performance Indicators
Tables 3 and 4 report on select measures (3 to 5 measures for each standard) of candidate/completer performance related to AAQEP Standards 1 and 2, including the program’s expectations for performance (criteria for success) and indicators of the degree to which those expectations are met. 
Table 3. Expectations and Performance on Standard 1: Candidate and Completer Performance
	Provider-selected measures 
(name and description)
	Criteria for success
	Level or extent of success in meeting the expectation

	Initial Certification:

	SEU Lesson Plan

AAQEP Standards:
1a, 1b, 1c, 1d, 1e
	The lesson plan rubric was designed to assess multiple dimensions of the lesson plan assignment. The lesson plan rubric is aligned with AAQEP and InTASC Standards and NJPTS. Scoring values for the lesson plan are: 4-Advanced; 3-Proficient; 2-Developing; 1-Beginner.  The EPP expects the candidate to achieve a minimum 3.0 average across all categories at the completion of each program. 

	In Fall 2023, a new course was introduced to the undergraduate initial teaching certification program. This course, ED309 Introduction to Curriculum & Instruction was introduced because evidence gathered indicated the teacher candidates did not receive adequate preparation in curriculum and instruction in the program, especially those candidates enrolled in the secondary education program. This course is a gateway course for the EPP.  Cohorts are formed in this class and followed through completion.  

The following provides evidence of the teacher candidates’ development of skills and knowledge as they develop lesson plans during the course ED309 Introduction to Curriculum and Instruction.

ED309 Fall 2024 Lesson Plan (N=2)
The candidates completed four different lesson plans as assessments for the course. All scores were recorded and then averaged by each criterion for the cohort (N=2).

The candidates reached a mean score of 3.8 in the Integration of Technology.
The candidates reached a mean score of 3.7 for these criteria:
· Theoretical Framework
· Instructional Strategies: Presentation

Teacher Candidates reached the expected 3.0 in Differentiation.  The area of differentiating instruction is improving.  It was noted that the candidates are able to differentiate for support, but do not include differentiation for challenge and enrichment.

In all criteria areas, the candidates achieved mean scores and individual scores of 3.0 or better.

While it is difficult to effectively analyze such a small data set, it can be inferred that the candidates need additional content in the area of differentiating lessons based upon student development, abilities, and interests.

The results indicate that the introduction of the course ED309 Introduction to Curriculum and Instruction has positively impacted the candidates’ knowledge and skill in curriculum and instruction.

This cohort will participate in clinical practice in the 2025-2026 academic year.  Their OCR and CCI aggregated averages will provide further evidence of the candidates reaching the projected goal (proficiency) or a need for reintroduction of the content and skills in other courses.

	Observation & Conference Report (OCR)

AAQEP Standards:
1a, 1b, 1c, 1d, 1e, 1f, 2e
	The purpose of the Observation and Conference Report (OCR) is to provide formative feedback to the teacher candidate following the observation of a scheduled lesson. Aligned with the AAQEP Standards, InTASC Standards, and NJPTS, the instrument evaluates the teacher candidate’s competencies according to the standards. A post-observation conference allows the clinical supervisor to highlight the competencies, areas of strengths, and areas of and for growth. The instrument provides consistent input and repeated measures help demonstrate growth in competencies across the two semesters of clinical practice. 

The EPP gathers each candidate’s scores for the Observation and Conference Reports (OCR) and the Clinical Competency Inventories (CCI) from Clinical Practice I and II.  The EPP expects teacher candidates to achieve an average total score for both measures of 3 (out of 4) by the conclusion of Clinical Practice II.
	In Spring 2025, the EPP gathered the completers” OCR scores for each of the OCR evaluations through Clinical Practice I (Fall 2024) and Clinical Practice II (Spring 2025).   The data was aggregated across the cohort (N=8).

The cohort’s scores were averaged across all the evaluations.  The aggregated mean scores for the cohort were all above a 3.0 (out of 4.0) rating for each criterion.

The two (2) highest means appear in these criteria:
9 - Leadership & Collaboration (3.2)
11 – Professional Responsibilities (3.3)
 
The means for three (3) criteria fell below the expected 3.0:
2 – Learning Differences (2.85)
5 – Application of Knowledge (2.9)
6 – Assessment (2.9)
While these mean scores are close to the 3.0 expected achievement, the analysis when compared with other data sets (Lesson Plan and IOWA Undergraduate Teacher Education Student Satisfaction Survey), does indicate that these are criteria areas that should be addressed throughout the educator preparation program. 

	Clinical Competence Inventory (CCI) 

AAQEP Standards:
1a, 1b, 1c, 1d, 1e, 1f

	The Clinical Competency Inventory (CCI) is used during Clinical Practice I and II, in conjunction with the Observation & Conference Report (OCR).  In addition to assessing critical competencies, the measure also provides structured feedback to the clinical intern to advance growth in all areas of the InTASC standards.  The CCI is completed at the conclusion of Clinical I and Clinical II by the clinical supervisor and cooperating teacher. 
The CCI has been designed to provide evaluative feedback on the growth in knowledge, skills, and dispositions of the individual clinical intern. The performance-based assessment measures key competencies aligned with the AAQEP standards, the InTASC standards, and the New Jersey Professional Teaching Standards (NJPTS) that are required for all teacher candidates prior to recommendation for certification. Aligned with the standards, the observation evaluative instrument assesses the competencies.

	In Spring 2025, the EPP gathered the completers’ CCI scores for Clinical Practice I and Clinical Practice II from their Clinical Supervisors and Cooperating Teachers. The individual completer mean scores were aggregated across the cohort (N=7) 
There was one outlier in the data set that caused the means to be lower than expected. Most of the criteria means ranged from 2.5 to 3.0.  The majority of those criteria were in the 2.75 to 3.0 range. However, without the one outlier in the data set, the mean scores would have all been above the 3.0 expected mean.

The lowest mean was identified in criterion:
9.2 The clinical intern provides evidence of maintaining and analyzing accurate student records. It is possible that this criterion is low because it is difficult if even possible, for the clinical supervisors to observe evidence of maintaining & analyzing accurate student records.  Usually, the cooperating teacher remains in control of all student grading records. (2.5)

The highest criteria mean scores were found in:
10.1 The clinical intern provides evidence of contributing to school and/or district by voluntarily offering assistance, and participating in school district events, projects, extra-curricular activities. (3.2)

11 Professional Responsibility (all three (3) criteria means were at or above 3.0)








	[bookmark: _Hlk204612041]Supervisor Certification and MA Ed Leadership (Principal): 

	School Leadership Licensure Assessment (SLLA)
AAQEP Standards:
1a, 2a




	The School Leader Licensure Assessment (SLLA) is a New Jersey Department of Education required proprietary assessment for individuals seeking principal certification. Candidates for this license take the assessment upon completion of the MA in Educational Leader program.

The content of the SLLA was defined by a national committee of expert practitioners and preparation faculty and confirmed by a national survey of the field. 

The assessment is aligned with the Professional Standards for Educational Leaders (PSEL), developed by the National Policy Board for Educational Administration (NPBEA). These standards were previously known as the Interstate School Leaders Licensure Consortium (ISLLC) Standards. The four-hour testing time is divided into two separately timed sections. During this time, the test taker will respond to the 120 selected-response questions and 4 constructed-response questions. The content categories assessed include:
· Strategic Leadership
· Instructional Leadership
· Climate and Cultural Leadership
· Ethical Leader, Organizational Leadership
	One of the four MA in Educational Leadership graduates successfully passed the SLLA. The other three candidates have not taken the SLLA, which is optional and not required for graduation.  The EPP expects the pass rate to reach a minimum of 80% for each year the assessment is taken.     

Candidates' results from the SLLA are analyzed annually to determine performance trends for program improvement. When our enrollment in the MA in Educational Leadership was high in recent years, our candidates consistently exceeded the state average.  In the last two years, we have provided our candidates with newly revised case studies in the program's second year to prepare candidates for the constructive response questions on the SLLA.

We also offer our candidates tutoring sessions via Zoom on the SLLA during the program's second year.   


	Educational Leadership Development Project
AAQEP Standards:
1f, 2f

	The Leadership Development Project evaluates candidate performance during the Leadership Development Institute on Evidence-Based Decision Making for Curriculum and Instruction (EDAS688). The Leadership Institute is an immersive educational experience held each summer at the conclusion of candidates’ first year in the program. Drawing upon the first year of coursework, the Leadership Institute builds candidates’ understanding of data analysis to improve instructional programming decisions centered on curriculum and program evaluation.  It also provides candidates with an understanding of accountability systems to guide decision-making in instructional improvement.

For the Leadership Development Project candidates work in teams to review and analyze an instructional issue, and formulate a detailed, research-based plan to address the problem.  
Scoring is based upon a four-point scale:  
Accomplished=4 points
Proficient=3 points
Developing=2 points
Rudimentary=1.

	Ed Leadership Development Project: The mean scores were consistent across all criteria, except for one student.  The majority of the candidates consistently achieve a score of 4 (out of 4) across all criteria. Commentary from one of the students stated the following:
Thank you so much for a fantastic class! As difficult as this project was, given the dynamic, we did feel supported throughout the entire process. Through this project, I learned a lot and discovered new resources that I can use at my school.  

Besides providing each student with a letter grade, we are now providing commentary under each section of the project based on feedback from practitioners in the field.  For example:
Section I – Executive Summary
This section effectively sets the stage for the report, clearly explaining the rationale for selecting Johnson Street Global Studies. The comparison with a nearby school (Shadybrook) and integration of key findings make it compelling and contextually rich.
Point to Ponder:
Consider briefly previewing the recommended solutions in the executive summary to reinforce the connection between the problems identified and the direction of the report. A brief sentence forecasting the MTSS or TELL approach would help frame the report’s trajectory.

Section II – School and District Background
The background provides strong demographic and contextual insight into the school and city, clearly highlighting the intersection between socioeconomic realities and student performance.
Point to Ponder:
The student-teacher ratio and experienced staff are cited as strengths. Could this section speculate, however briefly, why these apparent advantages have not yet translated into stronger academic results?

Section III – External Research Review
This section is research-rich and expertly weaves together socioeconomic, neurological, and pedagogical factors. The use of servant leadership principles adds depth and aligns theory with practice.

Section IV – Findings
Data is synthesized effectively, showing both challenges and glimmers of progress. The subgroup analysis adds necessary nuance and shows attention to equity.
Point to Ponder:
Consider including a visual (even a simple chart) to show proficiency differences across groups. It could make disparities more immediate and memorable for the reader.

Section V – Recommendations for Action
This section is robust, detailed, and actionable. The layered interventions —MTSS, community engagement, and culturally responsive teaching — reflect deep professional insight and leadership thinking.

Section VI – Methodology
The teamwork is commendably described. The balance of independent research and collaborative synthesis shows professionalism and mutual respect.
Point to Ponder:
While the methodology is strong on process, it could briefly touch on how bias was avoided or how the team ensured objectivity in choosing and interpreting sources.


Section VII – Systems Map of Impact Variables
The inclusion of a systems map shows a thoughtful approach to interconnected school challenges and demonstrates systems-level thinking.

Section VIII – NJPSEL/AAQEP Alignment
This is a powerful ending that links theory and practice with precision. The alignment with PSEL standards adds credibility and shows forward-thinking leadership preparation.
Point to Ponder:
To deepen this section, include how ongoing evaluation of leadership actions aligned with NJPSEL will be maintained (e.g., stakeholder surveys, PD reflections, benchmark data reviews).

Final Comments 
Your report is not only academically rigorous but also deeply human-centered. It reflects your passion for educational equity and your readiness to lead with empathy, vision, and purpose. You’ve internalized the principles of servant leadership and applied them in a way that is both meaningful and actionable, an exceptional accomplishment.

Well done! It was a pleasure working with you both throughout this process! Best wishes! 
	
	





A process to evaluate the primary assignment and rubric for Inter-Rater Reliability and Content Validity was implemented during the 2023-24 academic year.   External reviewers (Superintendents and principals) were requested to evaluate recent team projects. The request aimed to determine the degree of agreement among independent observers to assess the same team project. Each external reviewer was provided with the following documents to review:  The Final Team Project, the Instructor’s Rubric with scores, a video of the presentation by the students, and copies of the AAQEP and PSEL standards.       

	Educational Leadership Action Research Project
AAQEP Standards:
1f

	The Action Research Project is designed to provide ongoing opportunities for candidates to work as research team members and complete practical action research projects on authentic school-based problems. Candidates must share their findings in a scholarly presentation to an audience of peers and produce a final written research report.  Applications of qualitative and quantitative methodologies applied to school-based research are the focal point of preparing a final Action Research Project on an authentic curriculum development and instruction problem. Candidates may elect to work individually or in groups on this project.  

The assessment is administered at the conclusion of EDAS 611 Action Research for the candidates.  Scoring on the Educational Leadership Action Research Rubric is based upon a four-point scale:  Accomplished=4 points; Proficient=3 points; Developing=2 points; Rudimentary=1 point.  The EPP expects candidates to achieve a Proficient (3 out of 4) rating on all criteria.
	The data for the Action Research Project indicate that the course has been highly effective in preparing candidates to apply content knowledge to the standard of acting with integrity, fairness, and ethics. The 100% passing rate indicated a high level of achievement for candidates in applying the knowledge required to become successful building-level leaders. For the 2024-25 academic year, the program completers scored well, and the mean scores were 4.0.

An example of commentary from the instructor on their school-based Action Research project follows:  
Thank you.  Your research on MLL in Reading and Writing Workshop was timely, particularly in light of an increase in MLL students and the convergence of the Science of Reading overshadowing balanced literacy methods!  You highlighted the challenges of working with MLL students, including the lack of resources, teachers’ need for appropriate strategies, and the challenges at home.  Your findings were consistent with the literature, particularly in identifying the experience level of teachers, the limited English vocabulary of our MLL students, the need for professional development, and the overlap of formative assessment and language scaffolding.   

	Educational Leadership Field Internship
AAQEP Standards:
1a, 1f
	The Field Internship Mentor Assessment is an observational instrument completed by mentors (practicing school leaders) who work with Educational Leadership interns for three semesters during the Field Internship experience and evaluate them as beginning school leaders who have acquired the knowledge and application of the PSEL Standards.   A Likert-type rating scale demonstrates the intern’s progress across three categories on the Mentor Assessment Form. 

The assessment is administered at the conclusion of each of three Field Internship courses beginning in Summer I and then at the conclusion of the fall and spring semesters in the second year of the program.  Data is collected at the conclusion of each semester the course is taught.

Scoring is based upon a three-point scale: Exemplary=3; Acceptable=2; Unacceptable=1. 

The EPP expects candidates to achieve an Exemplary (3 out of 3) on all criteria.
	Scores on the Leadership Internship Assessment range from a low of 3.44 on Standard 6, Element B to a high score of 3.89 on Standard 2, Element A. 

Standard 6, Element B is as follows:  Plan for and manage staff turnover and succession, providing opportunities for effective induction and mentoring of new personnel.  
Possible contributing factors to the low score on Standard 6, Element A are the current environment of our schools and the low enrollment in teacher education programs, which will continue in the foreseeable future.   
Standard 2, Element A is defined as Act ethically and professionally in personal conduct, relationships with others, decision making, stewardship of the school’s resources, and all aspects of school leadership.   

The highest rating of Standard 2, Element A, is a result of the emphasis on Servant Leadership, which is integrated in each course of the MA Program in Educational Leadership.   
 
Candidates demonstrated a thorough understanding of the PSEL & AAQEP standard elements and their ability to perform the required skills. Artifacts are present as evidence of their participation in various administrative activities.   


Table 4. Expectations and Performance on Standard 2: Completer Professional Competence and Growth
	Provider-selected measures 
(name and description)
	Criteria for success
	Level or extent of success in meeting the expectation

	SEU Lesson Plan

AAQEP Standards:
2b, 2c
	The lesson plan rubric was designed to assess multiple dimensions of the lesson plan assignment. The lesson plan rubric is aligned with AAQEP and InTASC Standards and NJPTS. Scoring values for the lesson plan are: 4-Advanced; 3-Proficient; 2-Developing; 1-Beginner.  The EPP expects the candidate to achieve a minimum 3.0 average across all categories at the completion of each program. 
	In Fall 2023, a new course was introduced to the undergraduate initial teaching certification program. This course, ED309 Introduction to Curriculum & Instruction was introduced because evidence gathered indicated the teacher candidates did not receive adequate preparation in curriculum and instruction in the program, especially those candidates enrolled in the secondary education program. This course is a gateway course for the EPP.  Cohorts are formed in this class and followed through completion.  

The following provides evidence of AAQEP standards:
2b. Engage in culturally responsive educational practices with diverse learners and do so in diverse cultural and socioeconomic community contexts 
2c. Create productive learning environments and use strategies to develop productive learning environments in a variety of school contexts 

ED309 Fall 2024 Lesson Plan (N=2)
The candidates completed four different lesson plans as assessments for the course. All scores were recorded and then averaged by each criterion for the cohort (N=2).

In reviewing the Lesson Plan means, the data indicate the following:
· Instructional Strategies:
· Opening – 3.4
· Presentation – 3.7
· Guide Practice - 3.2
· Closure – 3.5
· Differentiation:
· Content - 3.0
· Process – 3.0
· Product – 3.0

While these are positive results, it is difficult to provide an efficient analysis due to the low N.  It appears that the EPP programs are effectively providing instruction that will meet AAQEP standards 2b and 2c, but cannot be definitive, nor can the EPP make improvements based upon these data.

	Observation & Conference Report (OCR)


AAQEP Standards:
2a, 2b, 2c, 2d, 2e

	The purpose of the Observation and Conference Report (OCR) is to provide formative feedback to the teacher candidate following the observation of a scheduled lesson. Aligned with the AAQEP Standards, InTASC Standards, and NJPTS, the instrument evaluates the teacher candidate’s competencies according to the standards. A post-observation conference allows the clinical supervisor to highlight the competencies, areas of strengths, and areas of and for growth. The instrument provides consistent input and repeated measures help demonstrate growth in competencies across the two semesters of clinical practice. 

The EPP gathers each candidate’s scores for the Observation and Conference Reports (OCR) and the Clinical Competency Inventories (CCI) from Clinical Practice I and II.  The EPP expects teacher candidates to achieve an average total score for both measures of 3 (out of 4) by the conclusion of Clinical Practice II.
	In Spring 2025, the EPP gathered the completers” OCR scores for each of the OCR evaluations through Clinical Practice I (Fall 2024) and Clinical Practice II (Spring 2025).   The data was aggregated across the cohort (N=8).

The cohort’s scores were averaged across all the evaluations.  The following table indicates the mean scores of the candidates (N=8) by criteria.

The mean scores indicate the candidates meet AAQEP Standard 2 “Program completers grow as professionals and adapt their practices to support student learning and
development as appropriate to their role and context.”
The aggregated mean scores are 3 (out of 4) or better for the criteria Learner Development, Learning Environment, Content Knowledge, Planning for Assessment, Instructional Strategies, Professional Learning & Ethical Practice, Leadership & Collaboration, and Professional Responsibility.  


	OCR Criteria Mean Aggregated by Candidate
	MEAN

	1 - Learner Development
	3.05

	2 - Learning Differences
	2.85

	3 - Learning Environment
	3.0375

	4 - Content Knowledge 
	3.1375

	5 - Application of Knowledge
	2.8625

	6 - Assessment
	2.875

	7- Planning for Assessment
	3

	8 - Instructional Strategies
	3.0375

	9 - Professional Learning & Ethical Practice
	3.025

	10 - Leadership & Collaboration
	3.225

	11 - Professional Responsibility
	3.2625





	Clinical Competence Inventory (CCI) 

AAQEP Standards:
2a, 2b, 2c, 2d, 2e


	The Clinical Competency Inventory (CCI) is used during Clinical Practice I and II, in conjunction with the Observation & Conference Report (OCR).  In addition to assessing critical competencies, the measure also provides structured feedback to the clinical intern to advance growth in all areas of the InTASC standards.  The CCI is completed at the conclusion of Clinical I and Clinical II by the clinical supervisor and cooperating teacher. 
The CCI has been designed to provide evaluative feedback on the growth in knowledge, skills, and dispositions of the individual clinical intern. The performance-based assessment measures key competencies aligned with the AAQEP standards, the InTASC standards, and the New Jersey Professional Teaching Standards (NJPTS) that are required for all teacher candidates prior to recommendation for certification. Aligned with the standards, the observation evaluative instrument assesses the competencies
	In Spring 2025, the EPP gathered the completers’ CCI scores for Clinical Practice I and Clinical Practice II from their Clinical Supervisors and Cooperating Teachers. The individual completer mean scores were aggregated across the cohort. 

In each of the criteria highlighting Standard 2, the completer mean scores provide evidence that “Program completers grow as professionals and adapt their practices to support student learning and
development as appropriate to their role and context.”

The following table indicates the mean scores of the candidates (N=8) by criteria. The mean scores indicate the completers achieved a 3.0 (out of 4.0) or better in each of the criteria relevant to Standard 2. Only Criterion 9.1’s mean was 2.99 which could be rounded up to 3.0.

	CCI Criteria Mean Aggregated by Candidate
	AVG

	Learner Development 1.2: The clinical intern interacts with learners in an appropriate manner with sensitivity to developmental, cultural, linguistic and social differences.
	3.1

	Learning Differences 2.2: The clinical intern incorporates multicultural content and perspectives into the lesson.
	3

	Learning Environment 3.1: The clinical intern demonstrates general warmth, caring and respect towards learners through verbal/nonverbal communication
	3.3

	Application of Knowledge 5.5: Learners are engaged in literacy activities within content areas.
	3.1

	Planning for Assessment 
7.2: The clinical intern integrates technology into the lesson plan to promote effective learning for all learners, when available. 
7.4 The clinical intern’s unit has lessons that build on each other to support learning of the essential strategy with clear connections to skills and learning theory
	3






3.1

	Professional Learning & Ethical Practice 9.1: The clinical intern provides evidence of reflection on improvement of professional practice in content area(s) and pedagogy
	2.99

	Leadership & Collaboration 10.1: The clinical intern provides evidence of contributing to school and/or district by voluntarily offering assistance, and participating in school district events, projects, extra-curricular activities.
	3.2

	Professional Responsibility
11.1: Fosters and maintains a classroom environment which protects students from sexually, physically, verbally, or emotionally harassing behavior by acting in a sound and professionally responsible manner
11.2: The clinical intern exhibits appropriate personal and professional behaviors (e.g. appropriate dress, language and interaction with school personnel, peers and learners). 
11.3: The clinical intern demonstrates effective reading, writing, speaking, mathematics, and technology skills required of a professional.
	3.1




3






3.2






	NJ DOE EPP Performance Report

AAQEP Standards:
2a, 2b, 2c, 2d, 2e

	The goal of the NJ EPP PR is to share the available state data on novice teachers that the Educator Preparation Provider (EPP) recommended for certification. To create the report, the New Jersey Department of Education (NJDOE) has synthesized data from multiple sources.   

The New Jersey Department of Education (NJDOE) collects and aggregates the data used for this report from multiple sources. Suppression rules have been applied for the assessment, compensation, and evaluation data included in the report to prevent the identification of individuals and the disclosure of their personal information. 


The NJDOE collects:
· Certification data from EPPs and individuals through the Teacher Certification System (NJEdCert formerly TCIS), which contains all information regarding the certification status of teachers who have applied for and/or hold a New Jersey certification.
· Employment and Compensation data from school districts through the staff-level Standards Measurement and Resource for Teaching (NJSMART) data system.
· Higher Education data from the Office of the Secretary of Higher Education’s (OSHE) Student Unit Record (NJSURE) system. OSHE collects data from Institutions of Higher Education (IHE), but not all IHEs are required to submit data to the NJSURE database. Non-submitting institutions have been noted in the report.
· Program level data from EPPs through the teacher preparation program approval process.
· School level category data is calculated using growth and proficiency data. This data includes student assessment data, graduation rates, and student growth over time.
· Student level demographic data from school districts through the student student-level Standards Measurement and Resource for Teaching (NJSMART) data system.

The data used in the report represents a one-year cohort of teachers who earned a Certificate of Eligibility with Advanced Standing (CEAS) who may have been employed in a New Jersey public school. Included in the report are the Provider Profile, Completer Demographics, Certification Assessments, Full-time Employment Outcomes, and Teacher Evaluation Results. 

In the NJ EPP PR the Teacher Evaluation Results include four categories.  These are Summative, Teacher Practice Scores, Teacher Student Growth Objectives, and Teacher Student Growth Percentile Scores. 

	NJ DOE EPP Performance Report 2023
There was a low N for this report.  As a result, there was not a complete data report. 
Employment by Certification Area:
· Elementary School:
       2 of 2 completers 100.0%
· Elementary School Teacher with Mathematics Specialization: in Grades 5 – 8:
       1 of 1 completer 100.0%
· Teacher of Students with Disabilities:
        1of 1 completer 100.0%

Persistent Trends
2020-2021:
Of the 3 Certified Completers
from the 2020-2021 SY,  
2 (67%) were employed as of
the 2021-2022 SY

2019-2020:
Of the 6 Certified Completers from the 2019-2020 SY, 
4 (67%) were employed as of
the 2020-2021 SY

There were no Evaluation Results and Impact Data

	School Colleague (Employer) Perspective Survey

AAQEP Standards
	The EPP began a collaboration with a colleague from a small Catholic university in New Jersey in Spring 2024.  Meeting bi-weekly, the two collaborators researched, reviewed, and distributed sample employer surveys for review by faculty employers.  This collaborative effort yielded a School Colleagues Survey that was piloted in May 2025.  It was administered anonymously through Google forms to employers of 2024 and 2023 alumni.  

The EPP has found that it can locate completers’ current districts of employment by searching each individual’s educator page on NJEdCert.  Each individual educator page indicates the NJ District Code of the educator’s employment.  Then these codes can be located in the list of 
NJ District codes in order to locate the correct district of employment. While this can be laborious, the annual number of completers is small, making this a manageable task. Because the number of completers is small, it makes the analysis of the limited data difficult.  
	There were ten (10) completers in 2023 and six (6) completers in 2024.  The Employer Satisfaction Survey was sent to 12 employers.  Only 12 of the completers were employed in public school districts.  The other four (4) completers either were employed by a private or alternative school or entered graduate school.  Only completers employed in public school districts are captured in the NJEdCert data.

One employer responded.  While the results of the survey were very positive, the results do not provide significant data to lead to improvements.  The respondent selected the top score (5 out of 5) for each of the 14 questions.  The respondent posted one comment: “Ms. Smith (pseudonym) is the only known graduate of Saint Elizabeth.  She is always prepared, timely, and professional.  She communicates extremely well with parents, staff, and students.” 

The EPP will research other measures for gaining employer perspectives during the 2025-2026 academic year.

	Perspective Surveys:
1) Clinical Supervisors Perspectives of Cooperating Teachers
2) Cooperating Teachers Perspectives of Clinical Supervisors
3) Clinical Interns Perspectives of Cooperating Teachers
4) Clinical Interns Perspectives of Clinical Supervisors
	The EPP began a collaboration with a colleague from a small Catholic university in New Jersey in Spring 2024.  Meeting bi-weekly, the two collaborators researched, reviewed, and distributed samples of a variety of surveys for gathering multiple perspectives.  Samples were distributed to department faculty for their review.  Feedback was provided and changes were made.

In Spring 2025, the surveys were piloted.

	1) Clinical Supervisors Perspectives of Cooperating Teachers:
Statistics:
10 Cooperating Teachers
7   Clinical Supervisors
10 Surveys were submitted by the seven (7) Clinical Supervisors
100% Response Rate

Findings:
In response to 13 out of the 14 questions, the ratings were 4.5 (with 5 the highest score).  
100% of respondents rated question #6 “The Cooperating Teacher modeled the depositions of respect, integrity, justice, compassion, and service” as 5.

Results of this survey indicated the perspectives of the clinical supervisors regarding the cooperating teachers were positive. 

2) Cooperating Teachers Perspectives of Clinical Supervisors
Statistics:
8    Cooperating Teachers
7    Clinical Supervisors
2    Respondents
25% Response Rate
Findings:
Response Rate and Data Limitations
The survey on Cooperating Teachers' Perspectives of Clinical Supervisors was distributed to a population of 8 Cooperating Teachers. A total of 2 responses were received, representing a 25% response rate.
Due to the extremely low sample size (n=2), the quantitative data collected is insufficient for a meaningful or accurate analysis. The findings are not statistically significant and cannot be generalized to represent the perspectives of the full group of Cooperating Teachers.
Summary of Responses
While the results are not representative, the feedback from the 2 respondents was uniformly positive. Both individuals (100% of the respondents) assigned the highest possible rating (5 out of 5) to all survey items from Question 2 through the end of the questionnaire.

3) Clinical Interns Perspectives of Cooperating Teachers
4) Clinical Interns Perspectives of Clinical Supervisors

Statistics:
8 Clinical Interns
0 Respondents
0% Response Rate

Findings:
Due to the lack of a response from the clinical interns, their perspectives concerning their clinical supervisors and cooperating teachers were not gathered.
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	School Leadership Licensure Assessment (SLLA)
AAQEP Standards:
2a




	The School Leader Licensure Assessment (SLLA) is a New Jersey Department of Education required proprietary assessment for individuals seeking principal certification. Candidates for this license take the assessment upon completion of the MA in Educational Leader program.

The content of the SLLA was defined by a national committee of expert practitioners and preparation faculty and confirmed by a national survey of the field. 

The assessment is aligned with the Professional Standards for Educational Leaders (PSEL), developed by the National Policy Board for Educational Administration (NPBEA). These standards were previously known as the Interstate School Leaders Licensure Consortium (ISLLC) Standards. The four-hour testing time is divided into two separately timed sections. During this time, the test taker will respond to the 120 selected-response questions and 4 constructed-response questions. The content categories assessed include:
· Strategic Leadership
· Instructional Leadership
· Climate and Cultural Leadership
Ethical Leader, Organizational Leadership
	One of the four MA in Educational Leadership graduates successfully passed the SLLA. The other three candidates have not taken the SLLA, which is optional and not required for graduation.  The EPP expects the pass rate to reach a minimum of 80% for each year the assessment is taken.     

Candidates' results from the SLLA are analyzed annually to determine performance trends for program improvement. When our enrollment in the MA in Educational Leadership was high in recent years, our candidates consistently exceeded the state average.  In the last two years, we have provided our candidates with newly revised case studies in the program's second year to prepare candidates for the constructive response questions on the SLLA.

We also offer our candidates tutoring sessions via Zoom on the SLLA during the program's second year.   


	Educational Leadership Development Project
AAQEP Standards:
2f

	The Leadership Development Project evaluates candidate performance during the Leadership Development Institute on Evidence-Based Decision Making for Curriculum and Instruction (EDAS688). The Leadership Institute is an immersive educational experience held each summer at the conclusion of candidates’ first year in the program. Drawing upon the first year of coursework, the Leadership Institute builds candidates’ understanding of data analysis to improve instructional programming decisions centered on curriculum and program evaluation.  It also provides candidates with an understanding of accountability systems to guide decision-making in instructional improvement.

For the Leadership Development Project candidates work in teams to review and analyze an instructional issue, and formulate a detailed, research-based plan to address the problem.  
Scoring is based upon a four-point scale:  
Accomplished=4 points
Proficient=3 points
Developing=2 points
Rudimentary=1.

	Ed Leadership Development Project: The mean scores are consistent across all criteria and all years. The candidates consistently reach 4 (out of 4) as their scores across the criteria.

  



	Educational Leadership Field Internship
AAQEP Standards:
2e, 2f
	The Field Internship Mentor Assessment is an observational instrument completed by mentors (practicing school leaders) who work with Educational Leadership interns for three semesters during the Field Internship experience and evaluate them as beginning school leaders who have acquired the knowledge and application of the PSEL Standards.   A Likert-type rating scale demonstrates the intern’s progress across three categories on the Mentor Assessment Form. 

The assessment is administered at the conclusion of each of three Field Internship courses beginning in Summer I and then at the conclusion of the fall and spring semesters in the second year of the program.  Data is collected at the conclusion of each semester the course is taught.

Scoring is based upon a three-point scale: Exemplary=3; Acceptable=2; Unacceptable=1. 

The EPP expects candidates to achieve an Exemplary (3 out of 3) on all criteria.

	The average mean score for the candidates was 4.0 for the 2023-2024 completers.  

Candidates demonstrated a thorough understanding of the PSEL standard elements and their ability to perform the required skills. Artifacts are present as evidence of their participation in various administrative activities.  


4) Notes on Progress, Accomplishment, and Innovation
This section describes program accomplishments, efforts, and innovations (strengths and outcomes) to address challenges and priorities over the past year. 
	1. Saint Elizabeth University Educator Preparation Program has seen a decline in enrollment.  There has been much research indicating that the required Praxis Core could be causing this decline. The EPPs across the state worked with the NJEA as well as other institutions to have the Praxis Core requirement removed.  As of January 1, 2025, the Praxis Core requirement has been eliminated.  As a result of this announcement, there has been a slight increase in enrollment for the undergraduate initial teaching certification programs. We hope this positive reaction will continue to impact enrollment.

In the 2023-2024 academic year, the university leadership paused some of the graduate programs in the education program – specifically, the graduate initial teaching certification program and the graduate TOSD certification program.  The ESL certification program has never been enrolled.  The EPP chair has aggressively sought partnerships with school districts to offer these graduate programs fully online or as hybrid programs with a professor-in-residence (perhaps homegrown) in the district. Currently, the chair is waiting for approval of the partnership agreement with a public school district for the ESL certification program.  Additionally, the EPP chair is waiting for approval of the partnership agreement a community college to offer their completers the ESL and TOSD certification programs fully online.

These partnerships are being developed strategically.  The goal is that in growing these partnerships the teachers who enroll in and complete our graduate certification programs will subsequently enroll in the supervisor certification program and then the MA in Educational Leadership.  

2. In Spring 2024, the EPP was invited to participate in an Undergraduate Teacher Education Student Satisfaction Survey.  The survey was conducted by Dr. Jeremy Penn of the University of Iowa.  The EPP was invited to participate again in Spring 2025.

The Undergraduate Teacher Education Program Student Satisfaction Survey was administered in March and April 2025, to
undergraduate students in teacher education programs at participating institutions. The purpose of the survey was to collect students’
perceptions of their experiences in the various teacher preparation programs.

The University of Iowa Qualtrics survey tool was used to distribute the survey to the email addresses provided by the participating institutions. Students received up to five email messages inviting them to participate in the survey. No survey incentives were offered.

New questions about students’ experience of belonging were added in 2025. To make space for these new items, some of the
items that had been in the mattering scale were removed. Analyses of the mattering scale found the items that were removed were redundant and the items that remain in the scale still had high reliability.

A total of 20 students were contacted to participate and 5 responded to the survey for a response rate of 25%.  In 2024, a total of 22 Saint Elizabeth University students were contacted to participate and 16 responded to the survey for a response rate of 72.7%.  The following notes were included in the report concerning participation rates:
· Response rates for email-based surveys have continued to decline.
· Strategies for increasing response rates may be important to consider for future administrations of the survey.
· Non-response bias may exist if those who responded to the survey have different opinions from those who did not respond.
· Respondents were separated into five groups based on response date. There were no significant differences between groups based on response date. Although visual inspection suggested a slight decline from the earliest respondents to the latest respondents, there was no statistical evidence in the data of non-response bias (in that those respondents who responded later and were more “difficult” to get to respond did not have opinions significantly different from those who responded earlier and were “easier” to get to respond).

2025 Overall Results for Saint Elizabeth University 
Table 1. Overall Scores.
	Please indicate your level of satisfaction or dissatisfaction with each of the statements below regarding your experiences in the Teacher Preparation program at Saint Elizabeth University
	2025
Saint Elizabeth University
(n = 5)
	2025
All Participants from all
Participating Institutions
(n = 603)

	
	M
	% Scoring ‘5’ or
higher
	Institution
Percentile
	M
	% Scoring ‘5’ or
higher

	Core Program Experiences
	6.16
	80.0%
	66.6%
	5.53
	73.2%

	Faculty and Instruction
	5.85
	75.0%
	16.6%
	5.81
	82.8%

	Advising
	6.73
	100.0%
	83.3%
	6.09
	85.9%

	Academic Space and Resources
	5.90
	80.0%
	16.6%
	6.21
	92.8%

	Support for Students’ Mental Health
	5.67
	75.0%
	16.6%
	5.78
	80.3%

	Tuition is a Worthwhile Investment
	5.25
	75.0%
	66.6%
	5.09
	67.6%

	Ability to Get Classes to Make Good Progress
	5.80
	100.0%
	100.0%
	5.81
	88.6%

	Mattering
	5.68
	100.0%
	100.0%
	5.54
	73.4%


*Scale: 1 = Extremely Dissatisfied, 7 = Extremely Satisfied.
*Percentiles are based on the percent scoring ‘5’ or higher. Percentiles represent the percent of other participating institutions that had a lower score than your institution. For instance, an institution percentile of 100% means all other participating institutions had a lower score than your institution. An institution percentile of 0% means your institution had the lowest score of the participating institutions.



The survey also included open-ended questions. 
What has been the best part of your experiences in the Teacher Preparation program at Saint Elizabeth University so far?
Responses included:
· I am able to seek out my own district that I can student teach at. This has helped me live close to home and strengthen the community I have been a part of.
· I learned to be welcoming and friendly to everyone.
· The courses I have taken have deepened my knowledge about my future students and my responsibilities as a future teacher.
· The understanding and help on my courses and schedule.
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